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Abstract: The aim of this study is to investigate the role of personality traits and student academic
and social college adjustment to their overall life satisfaction and depression. Sample of 492 fresh-
men completed a battery of measures. Hierarchical regression analyses are applied to analyze the
contribution of predictor variables on life satisfaction and depression in the group of male and female
students. After controlling for the personality traits, college adjustment had a significant contribution
to student depression and life satisfaction. Optimism has a significant protective role only with male,
but not with female students.
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College transition is recognized as a critical developmental period accompanied
by a variety of challenges that impact on several spheres of adolescent adjustment.
Students make new social contacts and modify existing relations with parents, family
and peers. They are supposed to develop new habits for academic environment
and make new plans for the future. Because it requires adjustment to a variety of
demands, adjustment to university is usually viewed as multifaceted. Baker and
Siryk (1984) assumed four different types of adjustment: academic, social, emotional
adjustment and institutional attachment. Academic adjustment depends on how
well the adolescent manages the educational demands of the university experience.
Social adjustment relates to interpersonal experience at the university, emotional
adjustment indicates whether the student experiences general psychological distress
or shows somatic symptoms of distress. Institutional attachment indicates the
degree of commitment that the adolescent feels toward the university. Academic
adjustment is a critical aspect of adolescent and young adult adaptation, related to
academic perseverance and mental health problems during adulthood. Successful
adjustment, particularly during the first year, predicts academic success (Deroma,
Leach, & Leverett, 2009), and withdrawal from college is often linked to adjustment
difficulties (Rickinson & Rutherford, 1996).

Based on several recent studies Roussis and Wells (2008) conclude that
university students are nowadays struggling to cope with more severe psychological
problems than in the past. A survey of approximately 13000 students in USA
demonstrated that there has been an increase in the number of students manifesting
severe symptoms of stress and anxiety in the last fifteen years (Benton, Robertson,
Tseng, Newton, & Benton, 2003). In a large sample of Turkish university students
Bayram and Bilgel (2008) found an alarmingly high prevalence of depression,
anxiety and stress symptoms. The incidence of major depression among students
has doubled from 1994 to 2003 and the incidence of suicide attempts has tripled in
the same period (Benton et al., 2003).

Depressive symptoms and life satisfaction are important indicators of
emotional adjustment in college student population. Life satisfaction as a global
judgment of one’s life is an aspect of subjective well-being and it is supposed to be
different from ill-being usually measured as depression (Diener, Oishi, & Lucas,
2003). Psychological well-being and psychological distress are usually regarded as
almost orthogonal dimensions of mental health (Headey, Kelley, & Wearing, 1993).
The life satisfaction of college students has usually been examined as a precursor
of withdrawal or drop-out with the common assumption that global life satisfaction
depends on a specific experience in student’s life (Lounsbury, Saudargas, Gibson,
& Leong, 2005). Frisch et al. (2005) and Kjeldstadli et al. (2006) stress that life
satisfaction predicts academic failure and retention at college.

Higher incidence of depressive symptoms in females is consistently confirmed
in cross-cultural literature while gender differences in life satisfaction are frequently
mixed and contradictory (Dorahy et al., 2000). The causes of such results are still not
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completely understood and researchers are still trying to explain correlates, risk and
protective factors related to gender differences in depression and life satisfaction.

Subjective well-being is defined as a person’s cognitive and affective evaluation
of life, which includes emotional reactions to events as well as cognitive judgments
of satisfaction and fulfillment (Diener, Lucas, & Oishi, 2005). Life satisfaction is the
cognitive component of subjective well being and means subjective evaluation of life
according to subjective criteria (Pavot & Diener, 1993). Research of subjective well-
being shows it’s stability over time and it’s correlation with stable personality traits,
especially extraversion and neuroticism. Diener, Oishi and Lucas (2003) stressed that
focusing solely on these two dimensions may oversimplify the complicated pattern
of associations between personality and subjective well-being. Traits such as self-
esteem and dispositional optimism are also related to subjective well-being (Lucas,
Diener, & Suh, 1996), although it is not clear enough whether these narrower traits
uniquely predict subjective well-being once the shared variance with traits such as
extraversion and neuroticism is controlled. Optimism and pessimism, defined as
generalized positive and negative outcome expectancies, are believed to represent
important predictors of adjustment (Scheier & Carver, 1985). Scheier and Carver
(1992) have studied dispositional optimism as global expectation that good things
will be plentiful in the future and bad things scarce. According to their perspective
of how people pursue goals, optimism leads to continued efforts to attain the goal,
whereas pessimism leads to giving up.

Optimism was already confirmed as one of the significant predictors of
adjustment to college as well as psychological well-being (Aspinwall & Taylor,
1992). Optimists displayed smaller increase in stress and depression during their
first semester of college compared to pessimists. Besides its direct effects, optimism
is related to lower usage of avoidant coping strategies, which is in turn related to
fewer reports of depressive symptoms (Mosher, Prelow, Chen, & Yackel, 2006).
Dispositional optimism is associated with active coping, effective problem solving
and resilience in the presence of stressful life events and college settings, and
with academic success (Peterson, 2000). Adjustment to university can be related
to evaluations and expectations which influence feelings and understanding of
events (Chemers, Hu, & Garcia, 2001; Jackson, Pancer, Pratt, & Hunsberger, 2004).
According to Karademas (2006), optimism partially mediates the relation of self-
efficacy and perceived social support to well-being.

The way in which students cope with adjustment difficulties depends on
whether they perceive this new life situation as a challenge through which they can
realize their potentials or as a threat to self-esteem and personal integrity. According
to several researches, transition to university may affect men and women differently
(Wintre & Yaffe, 2000), although it is not confirmed in all studies. Our previous
results stress gender differences in adjustment to college. Female students are better
academically and more socially adapted, but have poorer emotional adjustment
comparing to male students (Ziv&i¢-Beéirevi¢, Smojver-Azi¢, Kuki¢, & Jasprica,
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2007). We have also found that different big five personality factors are correlated
with specific aspects of college adjustment in female and male students and that
optimism is positively correlated with all aspects of college adjustment (Smojver-
Azié, Ziv¢ié-Becirevié, Milanovié, & Sutli¢, 2007).

The aim of this study was to identify predictors of life satisfaction and
depression for male and female students. The contribution of student college
adjustment (academic and social) to their overall life satisfaction and depression
was examined after controlling the contribution of personality factors, the big
five personality traits and optimism and pessimism as narrow traits. We have
hypothesized that neuroticism will have the greatest contribution to depression and
student wellbeing, while optimism, pessimism and college adjustment will also have
additional contribution. Our hypothesis was that academic adjustment will be more
important for female and social adjustment for male students’ life satisfaction and
depression.

Method

Participants and procedure

This study was a part of a longitudinal study concerning risk and protective
factors of student college adjustment. In the first part of the study, a representative
and randomized sample 0of 492 (297 females and 195 males) freshmen from University
of Rijeka, Croatia, completed a battery of measures. The unbalanced distribution
of gender in this sample mirrors the distribution in the student population of the
University. Participants’ age ranged from 18 to 24 with the mean age of 19.12. 55.3%
students moved from home in order to study at this university. Group testing was
organized on each faculty.

Instruments

The Student Adaptation to College Questionnaire (SACQ); Baker and Siryk,
1999) is a 67 item self-report questionnaire that is widely used to measure the quality
of adaptation to university life. The SACQ provides an overall index of adjustment as
well as scores on four aspects of students’ adjustment to university: academic, social
and personal-emotional adjustment, and institutional attachment. We used 65 items
because two of them were not interpretable in our sample. Factor analyses extracted
three factors: emotional, academic and social adjustment to college, explaining 36.72
% of variance. Final version consists of 59 items. In this study we have used only
academic and social adjustment subscales with good internal consistency (Cronbach’s
alpha for academic adjustment of .90, and .83 for social adjustment). The correlation
between subscales is .58.
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Beck Depression Inventory—Second Edition (BDI-1I; Beck, Steer and Brown,
1996) is a 21-item self-report measure evaluating depression symptoms. Each item
is rated on a scale from 0 to 3, resulting in a total score between 0 and 63. Cronbach
alpha in this sample is .90. The results vary from 0 to 44, with the mean of 7.44.
Even if the average result is within normal range, 16.5% of all students have BDI
above cut-off of 13.

Big Five Inventory (BFI; John, Donahue and Kentle, 1991) is a self-
report measure of five broad personality traits: extraversion, agreeableness,
conscientiousness, neuroticism, and openness to experience. Using a five-point Likert
scale, from 1 (strongly agree) to 5 (strongly disagree) participants rate themselves
on 44 descriptive phrases, such as, “is talkative” or “is sometimes rude to others.”
The BFI is an internationally well established instrument for assessment of the Big
Five and its reliability and validity have been proven in numerous studies (e.g. John
and Srivastava, 1999). Internal consistency in this study ranged from acceptable to
excellent: 0.80 for Neuroticism, 0.78 for Extraversion, 0.75 for Openness, 0.72 for
Agreeableness, and 0.83 for Conscientiousness.

Optimism was assessed using Life Orientation Test (LOT; Scheirer and Carver,
1985). The LOT is eight-item plus four filler items self-report measure assessing
generalized expectancies for positive versus negative outcomes. Responses on a 5
point Likert-type scale range from 0 (strongly disagree) to 4 (strongly agree). We
have used LOT as a two-dimensional scale. The Cronbach alpha for optimism is .69
and for pessimism .72.

Life satisfaction. A single item survey question with an 8-point Likert type
scale (0-7) was used. Students had to assess how satisfied they were with their life
at the moment. The average assessment of 5.2 indicates that students are relatively
satisfied with their life in general.

Results

Gender difference in all variables were tested by #-test for independent samples.
The results are presented in Table 1.

Females have more depressive symptoms and show higher neuroticism and
openness. They are also better academically adjusted to college compared to males,
while there is no sex difference in social adjustment.

Hierarchical multiple regression analyses (method enter) were performed
to answer our main research question. Big five traits were entered in the first
step, optimism and pessimism in the second step and academic and social college
adjustment in the third step. Separate analyses have been done for life satisfaction
and depression as criteria, in the sample of females and males. First, we calculated
the correlation among all the variables included in the regression analysis. The results
are shown in Table 2 and Table 3.
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Table 1. Differences between male and female students (t-test)

Males (N=167) Females (N =262)

M SD M SD t
Neuroticism 10.43 4.92 12.65 5.52 423
Extraversion 20.89 4.78 21.13 522 047
Openness 25.52 5.57 27.12 5.83 2.83"
Agreeableness 24.17 5.23 24.64 4.83 0.96
Conscientiousness 22.20 6.00 22.47 550 0.49
Optimism 10.74 2.84 10.44 3.08 1.10
Pessimism 5.91 3.24 5.86 3.16 0.17
Academic adjustment 123.07 23.63  131.65 23.79 3.65™
Social adjustment 64.32 14.89 66.19 1539 1.25
Depression 6.24 5.98 8.29 7.96 2.85"
Life satisfaction 5.30 1.28 5.10 1.31 1.58

“p<.01,""p<.001

The Pearson coefficients indicate significant correlation between all the
predictor variables, besides openness, and both criteria of student adjustment
(life satisfaction and depression). The direction of the correlations is as expected
(Lounsbury et al., 2005).

The variables entered in each step significantly contribute to life satisfaction
and depression. All included predictors explain 43% variance of life satisfaction
in females and 34% in males. Personality traits accounted for the most part of the
variance, but when college adjustment was entered in the third step, only neuroticism
had a significant contribution to life satisfaction in females, while optimism is a
significant predictor in males. The social adjustment is the significant predictor of life
satisfaction in the last step in both groups of students and the academic adjustment
only in females.

The predictors altogether explain 45% variance of depression in females and
49% in males. Again personality traits accounted for the most part of the variance.
Neuroticism and pessimism have a significant individual contribution to depression
in both groups, while optimism stays a significant predictor of depression only in
males. Both aspects of college adjustment are significant negative predictors of
depression in both groups of students.

Discussion

The results of the present study confirm our previous findings about gender
differences in some aspects of students’ adjustment at the beginning of college
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Table 2. Correlations between all included variables, separately for males and females

@) 2 3) (4 (©) (0) @) ) ® do dt
(1) Life satisfaction -.54" .06 27" —43" 36™ 18" 36" 41" 517 477
(2) Depression =51 -02  =34" 50" 31" —177 38" 457 477 417
(3) Openness .08  —-13 02 —13" 29" 16 317 =227 16T 277
(4)Conscientiousness 217 =337 .05 —.34" 33 23 277 =257 42% 25%
(5) Neuroticism -39" 547 19" 327 -39"  -36" -—46" 47" 28" -27
(6) Extraversion 327 =317 30" 367 457 .09 417 43" .34* 35™
(7) Agreeableness 217 =297 14 36" 45" 28" 317 —16™ 27 27
(8) Optimism 43" 357 28" 170 =397 44 327 =57 337 24”7
(9) Pessimism -.34" 50" —12 -.36™ 527 —33" 357 357 -38" 29"
(10) Academic adjustment .27 —45" |11 537 =30 29" 32 197 38 63"
(11) Social adjustment 38" —40" AT 247 -30™ 37 24" 27 1T 49™

Note. Correlations for females are presented above diagonal. Correlations for males are presented below diagonal.

p<.05,"p<.01
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(Ziveié-Beéirevié, Smojver-Azié, Kuki¢, & Jasprica, 2007). Females are better
academically adjusted to college compared to males, but they have more depressive
symptoms. Larose and Roy (1995) found that females have better learning strategies
from early school age and are more persistent in their academic strivings. The higher
incidence of depressive symptoms found in female compared to male students is well
known. With just a few exceptions, the prevalence, incidence and morbidity risk of
depressive disorders are higher in females than in males, beginning at mid-puberty
and persisting through adult life (Piccinelli & Wilkinson, 2000).

Still, the results on gender differences in student adjustment to college are not
always consistent. Enoch and Roland (2006) found that male freshmen are better in
all aspects of college adjustment. Similar to findings of other authors (Kjesldstadli et
al., 2006; Penezic, 2006; Haring, Stock, & Okun, 1984) we did not find any gender
difference in students’ life satisfaction.

The high negative correlation between life satisfaction and depression is
expected and in accordance to other studies (Headey et al.,1993). We have also found
that life satisfaction and depression have very similar correlations with personality
and adjustment variables. This result may lead to a possible conclusion that lack of
life satisfaction can result in depression and that life satisfaction can be a protective
factor in the development of depression. On the other side, our results also suggest
that these two aspects of well-being are specific and explained by different predictors
in the samples of male and female students. Optimism significantly contributes to life
satisfaction only in males and it seems to protect them from depressive symptoms.
Both aspects of college adjustment significantly contribute to females’ life satisfaction,
while just social and not academic adjustment is important for males’ life satisfaction.
Benjamin and Hollings (1997) also found that male and female students derive
satisfaction on different bases.

Personality traits accounted for the most part of the variance of life satisfaction
and depression in all students. Lounsbury et al. (2005) confirmed that life satisfaction
was best predicted with the Big Five traits and suggested that who students become
in college and how satisfied they are with different aspects of college experience may
be primarily determined by who they are when they enter college.

According to our results extraversion and neuroticism were significant
predictors of life satisfaction only for females although, when variables of adjustment
to university were entered, extraversion was no longer a significant predictor. It might
be that it’s significance shows through the facet of warmth and friendliness which
are expressed in social adjustment to university. The relation between personality
traits and life satisfaction may vary depending on information used in it’s evaluation
(Schimmack, Oishi, Furr, & Funder, 2004). In our study life satisfaction was measured
as a cognitive component of well-being where subjects evaluate their life through
information they find relevant for them.

As it was found in other studies (Finch & Graziano, 2001), the role of personality
in explaining depression is confirmed. According to our results, Neuroticism and
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Conscientiousness explained one third of the variance in the first step of the
analysis but, when social and academic adjustment were entered, Conscientiousness
was no longer a significant predictor of depression. It is possible that this trait is
expressed through inadequate academic adjustment which significantly contributes
to depression.

The role of optimism and pessimism in college adjustment is confirmed as
we have found in our previous study (Smojver-Azic, Zivcic-Becirevic, Milanovic, &
Sutlic, 2007). Optimism was significantly associated with social, academic, personal
adjustment measures and goal commitment, similar to the results in the study of
Montgomery, Haemmerlie and Ray (2003). Our finding that optimism and pessimism
are significant predictors of well-being after controlling the broader personality
traits confirms the predictive power of these narrower personality traits. Vickers and
Vogeltanz (1998) also stressed the role of dispositional optimism in the prediction
of future depressive symptoms over and above the initial level of depression and
variables of positive and negative affect.

In addition to their significant role in explaining different aspects of
adjustment, results of our study confirmed optimism and pessimism as partially
independent measures (Chang, Maydeu-Olivares, & D’Zurilla, 1997) with different
roles in mental health of male and female students. While pessimism is a significant
predictor of depression for all students, low optimism significantly contributes to
depression only in male students. The role of pessimism in explaining depression
is confirmed in many studies (i.e. Chang et al., 1997) and it is in accordance with
the commonly accepted view that pessimism (rather than lack of optimism) is an
important vulnerability factor associated with psychological adjustment. Optimism
plays important role in life satisfaction again only in male students. Brisette, Scheier,
and Carver (2002) confirmed the role of optimism in better adjustment to stressful
life events for students. In their research greater optimism at the beginning of the
first semester was associated with smaller increases in stress and depression and
greater perceived social support. Chang and Sanna (2003) have found that optimism,
but not pessimism, exacerbated the association between accumulated negative life
stress and poor psychological outcomes. These results support the hypothesis that
optimism is not simply the absence of pessimism and vice versa.

Our results suggest that, besides personality, quality of student college
adjustment has an additional effect in explanation of students’ life satisfaction and
depression. Lent, Taveira, Sheu and Singley (2009) stressed that domain satisfaction
is one of the precursors of overall life satisfaction, because it is related to different
social cognitive mechanisms such as goal-directed activity, outcome expectations
and environmental support and resources. The feeling of pursuing personally valued
goals in an important life domain is an important predictor of well-being (Brunstein,
1993).

Social adjustment as an important domain for all students’ well-being is
significant predictor both for life satisfaction and depression. Students who perceived
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themselves as well integrated in social activities, involved in satisfactory relations with
others and who are in general satisfied with social aspects of university environment
are more satisfied with their overall life, while students who don’t have good relations
with others are more depressed.

On the other side, we have found some gender differences in the role of the
academic adjustment. Poor academic adjustment can contribute to depression in all
students, but good academic adjustment predicts life satisfaction only in females.
It seems that they place more stress on academic achievements in their assessment
of life satisfaction, while male students rely more on other things, such as their
social functioning. In a predominantly female sample Lent et al. (2009) also found
that positive academic adjustment predicted overall life satisfaction. Students who
perceived success in coping with the various academic demands, with positive
attitudes toward academic goals and work, who are motivated and meet well academic
requirements, who feel successes and are satisfied with the academic environment,
are generally satisfied with their life.

One of the limitations of this study is that we have used only self-report
measures, even if adjustment could also be measured in objective terms (e.g. grade
performance, persistence at college). Even if we have measured global life satisfaction
with just one-item, our results, as well as other studies, prove it’s validity through
correlations with other subjective well-being scales (Kjeldstadli et al., 2006).

In conclusion, results of our study confirm contribution of student academic
and social adjustment to their overall life satisfaction and depression after controlling
the contribution of personality factors, the big five personality traits and optimism
and pessimism as narrow traits. We also confirmed our hypothesis that different
factors predict life satisfaction and depressive symptoms in male and female students.
All these results can be used for enhancing subjective well-being through student
counseling services and programs for promoting optimism and better academic
and social adjustment of our students. We plan to further follow the same group of
students for the next three years to get more prospective data and see how some aspects
of student adjustment at the beginning of college contribute to later adjustment,
measured by some subjective, as well as objective measures.

References

Aspinwall, L. G., & Taylor, S. E. (1992). Modeling Cognitive Adaptation: A Longitudinal
Investigation of the Impact of Individual Differences and Coping on College
Adjustment and Performance. Journal of Personality and Social Psychology, 63,
989-1003.

Baker, R. W., & Siryk, B. (1984). Measuring adjustment to college. Journal of Counseling
Psychology, 31, 79-189.

Baker, R. W., & Siryk, B. (1999). Student Adaptation to College Questionnaire Manual.
Los Angeles: Western Psychological Services.



16 S. Smojver-Azié, I. Zivéié-Beéirevié and I. Jakovcié

Bayram, N., & Bilgel, N. (2008). The prevalence and socio-demographic correlations
of depression, anxiety and stress among a group of university students. Social
Psychiatry and Psychiatric Epidemiology, 43, 667-672. d0i:10.1007/s00127-008-
0345-x

Beck, A. T., Steer, R. A., & Brown, G. K. (1996). Manual for the Beck Depression
Inventory-BDI II. Psychological Corporation, San Antonio.

Benjamin, M., & Hollings, A. (1997). Student satisfaction: Test of an ecological model.
Journal of College Student Development, 38, 213-228.

Benton, S. A., Robertson, J. M., Tseng, W., Newton, F. B., & Benton, S. L. (2003).
Changes in counseling center client problems across 13 years. Professional
Psychology: Research and Practice, 34, 66-72.

Brisette, R., Scheier, M. F., & Carver, C. C. (2002). The Role of Optimism in Social
Network Development, Coping, and Psychological Adjustment During a Life
Transition. Journal of Personality and Social Psychology, 82, 102-111.

Brunstein, J. C. (1993). Personal goals and subjective well-being: A longitudinal study.
Journal of Personality and Social Psychology, 65, 1061-1070.

Chang, E. C., Maydeu-Olivares, A., & D’Zurilla, T. J. (1997). Optimism and pessimism as
partially independent constructs: relationship to positive and negative affectivity
and psychological well-being. Personality and individual differences, 23, 433-440.

Chang, E. C., & Sanna, L. J. (2003). Optimism, accumulated life stress, and psychological
and psychological and physical adjustment: Is it always adaptive to expect the best?
Journal of Social & Clinical Psychology, 22, 97-115.

Chemers, M. M., Hu L. T., & Garcia, B. F. (2001). Academic self-efficacy and first year
college student performance and adjustment. Journal of Educational Psychology,
93, 55-64.

Deroma, V. M., Leach, J. B., & Leverett, J. P. (2009). The relationship between depression
and college academic performance. College Student Journal, 43, 325-334.

Diener, E., Oishi, S., & Lucas, R. E. (2003). Personality, culture, and subjective well-
being: emotional and cognitive evaluations of life. Annual Review of Psychology,
54,403-25

Diener, E., Lucas, R. E., & Oishi, S. (2005). Subjective well-being. The Science of
Happiness and Life Satisfaction. In C. R., Snyder, & S. J. Lopez (Eds.), Handbook
of Positive Psychology (pp. 63-73). New York: Oxford Press.

Dorahy, M. J.,, Lewis, C. A., Schumaker, J. F., Akuamoah-Boateng, R., Duze, M. C., &
Sibiya, T. E. (2000). Depressiona and life satisfaction among Australian, Ghanaian,
Nigerian, Northern Irish, and Swazi university students. Journal of Social
Behavior and Personality, 15, 569-580.

Enoch, W. K., & Roland, C. B. (2006). Social adjustment of college freshman: The
importance of gender and living environment. College Student Journal, 40, 63-73.

Finch, J. F., & Graziano, W. G. (2001). Predicting Depression from Temperament,
Personality, and Patterns of Social Relations. Journal of Personality, 69, 27 — 55.

Frisch , M. B., Clark , M. P, Rouse, S. V. Rudd , M. D., Paweleck , J. K., Greenstone, A.,
& Kopplin, D. A. (2005). Predictive and treatment validity of life satisfaction and
the quality of life inventory. Assessment, 12, 66-78. doi:10.1177/1073191104268006

Haring, M. J., Stock , W. A., & Okun, M. A. (1984). A Research Synthesis of Gender and
Social Class as Correlates of Subjective Well-Being. Human Relations, 37, 645-
657.



Life satisfaction and depression in college freshmen 17

Headey, B., Kelley, J., & Wearing, A. (1993). Dimensions of mental health: Life
satisfaction, positive affect, anxiety and depression. Social Indicators Research,
29, 63-82.

Jackson, L. M., Pancer, S. M., Pratt, M. W., & Hunsberger, B. E. (2004). Great
expectations: The relation Between Expectancies and Adjustment During the
Transition to University. Journal of Applied Social Psychology, 30, 2100-2125.

John, O. P, Donahue, E. M., & Kentle, R. L. (1991). The Big five inventory: Versions 4a
and 54, Technical report. Institute of Personality and Social Research, Berkeley,
CA.

John, O. P., & Srivastava, S. (1999). The Big five trait taxonomy: History, measurement,
and theoretical perspectives. In L. A. Pervin, & O. P. John (Eds.), Handbook of
personality: Theory and research (2nd ed.) (pp. 102—138). New York: Guilford
Press.

Karademas, E. C. (20006) Self-efficacy, social support and well-being: The mediating role
of optimism. Personality and Individual Differences, 40, 1281-1290. doi:10.1016/
j-paid.2005.10.019

Kjeldstadli, K., Tyssen, R., Finset, A., Hem, E., Gude, T., Gronvlod, N. T., Ekeberg, O.,
& Vaglum, P. (2006). Life satisfaction and resilience in medical school- a six-year
longitudinal, nationwide and comparative study. BMC Medical Education, 6, 48.

Larose, S., & Roy, R. (1995). Test of Reactions and Adaptation in College (TRAC). A
New Measure of Learning Propensity for College Students. Journal of Educational
Psychology, 87, 293-306.

Lent, R. W., Taveira, M., Sheu, H. B., & Singley, D. (2009). Social cognitive predictors
of academic adjustment and life satisfaction in Portuguese college students: A
longitudinal analysis. Journal of Vocational Behavior, 74, 190-198. doi:10.1016/
jjvb.2008.12.006

Lounsbury, J. W., Saudargas, R. A., Gibson, L. W., & Leong, F. T. (2005). An
Investigation of Broad and Narrow Personality Traits in Relation to General
and Domain-Specific Life Satisfaction of College Students. Research in Higher
Education, 46, 707-727. doi:10.1007/s11162-004-4140-6

Lucas, R. E., Diener, E., & Suh, E. (1996). Discriminant validity of well-being measures.
Journal of Personality and Social Psychology. 71, 616-628.

Montgomery R. L., Haemmerlie F. M., & Ray D. M. (2003). Psychological correlates of
optimism in college students. Psychological reports, 92, 545-547.

Mosbher, C. E., Prelow, H. M., Chen, W. W., & Yackel, M. E. (2006). Coping and social
support as mediators of the relation of optimism to depressive symptoms among
black college students. Journal of Black Psychology, 32, 72-86. do0i:10.1177/009579
8405282110

Pavot, W., & Diener, E. (1993). Review of the Satisfaction with Life Scale. Psychological
Assessment, 5, 164-172.

Penezié, Z. (2006). Zadovoljstvo zivotom u adolescentnoj i odrasloj dobi. Drustvena
istrazivanja, 15, 643-669.

Peterson, C. (2000). The future of optimism. American Psychologist, 55, 44-55.

Piccinelli, M., & Wilkinson, G. (2000). Gender differences in depression, Critical review.
British Journal of Psychiatry, 177, 486-492.



18 S. Smojver-Azié, I. Zivéié-Beéirevié and I. Jakovcié

Rickinson, B., & Rutherford, D. (1996). Systematic Monitoring of the Adjustment to
University of Undergraduates: A Strategy for Reducing Withdrawal Rates. British
Journal of Guidance & Counselling, 24,213 — 225.

Roussis, P., & Wells, A. (2008). Psychological factors predicting stress symptoms:
Metacognition, thought control, and varieties of worry. Anxiety, Stress, & Coping,
21, 213-225. doi:10.1080/10615800801889600

Scheier, M. F., & Carver, C. S. (1985). Optimism, coping, and health: assessment and
implications of generalized outcome expectancies. Health Psychology, 4, 219-247.

Scheier, M. F., & Carver, C. (1992). Effects of optimism on psychological and physical
well-being: Theoretical overview and empirical update. Cognitive Therapy and
Research. 16, 201-228.

Schimmack, U., Oishi, S., Furr, M. R., & Funder, D.C. (2004). Personality and Life
Satisfaction: A Facet-Level Analysis. Personality and Social Psychologicy
Bulletin, 30, 1062-1075.

Smojver-Azié, S., Zivéi¢-Becirevi¢, I, Milanovié, I, & Sutlié, A. (2007). Povezanost
akademske, emocionalne i socijalne prilagodbe studenata s crtama licnosti
i privrzenosti roditeljima [Relationship of academic, emotional and social
adjustment to college with students’ personality traits and parental attachment].
Paper presented at 15. Annual Conference of Croatian Psychologists, Cavtat.

Vickers, K. S., & Vogeltanz, N. D. (1998). Dispositional optimism as a predictor of
depressive symptoms over time. Personality and Individual Differences, 28, 259-
272.

Wintre, M. G.. & Yaffe, M. (2000). First-year students” adjustment to university life as a
function of relationships with parents. Journal of Adolescent Research , 15, 9-37.

Ziv&ié-Beéirevié, 1., Smojver-Azié, S., Kukié, M., & Jasprica, S. (2007). Akademska,
socijalna i emocionalna prilagodba na studij s obzirom na spol, godinu studija i
promjenu mjesta boravka [Age and gender differences in academic, social and
emotional college adjustment]. Psihologijske teme, 16, 121-140.

Prispelo 13. 05. 2010
Sprejeto 01. 09. 2010



